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School Assessment 

& Action Planning Tool


The School Assessment and Action Planning Tool is designed to provide a format to assess and develop action plans for helping a school move towards practices associated with the Five Principles of Whole Schooling (listed in summary below). You may find many uses for this Tool. For each principle, it provides an illustrative description of positive and negative practices. We suggest the following steps: 
(1) Check descriptors below on both the left and right sides that describe your school and classroom at the present time; 
(2) Circle the square for those items you would like to try to change to move away from items on the right and increase items on the left; 
(3) Describe strategies for change – what you and others might do to address areas circled in step 2. 
(4) Discuss these ideas with your team, identify key change strategies and identify people who will take responsibility and an estimated timeline.
THE SIX PRINCIPLES OF WHOLE SCHOOLING
1. Empowering citizens in a democracy.  The purpose of schooling should not be a test score but to help children become active, effective citizens for democracy. This means that sharing of power and decision-making is an integral part of the culture of a school at all levels – among staff, partnerships with parents and the community, and within classrooms. 

2. Including all. For a democracy to function, by definition, all children must be there. For students to learn well, to be prepared to function in a diverse society, they must be exposed to people with diverse characteristics. Thus, we seek schools in which All children learn together across culture, ethnicity, language, ability, gender, & age, where separate pull-out programs and ability grouping in the classroom are used seldom if at all.

3. Authentic, multi-level teaching. For such schooling to work, instruction cannot be monolithic and traditional one size fits all. Rather, we expect students to function at a range of ability levels, each being supported and encouraged to move to their next level of competence, yet without ability grouping or segregation. In such schools teachers design instruction for diverse learners that engages them in active learning in meaningful, real-world activities at multiple levels of ability, providing scaffolds and adaptations as needed.

4. Building community. Effective schools that serve truly diverse students in authentic and democratic learning must work together to build a community and provide mutual support within the classroom and school. When students engage in behaviors that are challenging, staff understand that these are expressions of underlying needs of students and seek to help students find positive ways to meet their needs. Staff make commitments to caring for and supporting such students in their school.

5. Supporting learning. Support in learning is needed by teachers and children alike. Schools use specialized school and community resources (special education, title I, gifted education) to strengthen the general education classroom. Support personnel collaborate with the general education instructor to include children with special needs in classroom activities and to design effective instruction for all students. They avoid ability grouping or teaching children at the back or side of the room. All struggle to provide proactive supports to meet needs of students with behavioral challenges.

6. Partnering. Finally, educators cannot and should not seek to build such a school alone. In a Whole School, educators build genuine collaboration within the school and with families and the community; engage the school in strengthening the community; and provide guidance to engage students, parents, teachers, and others in decision-making  and direction of learning & school activities.
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1. Empowering citizens in a democracy.  The purpose of schooling should not be a test score but to help children become active, effective citizens for democracy. This means that sharing of power and decision-making is an integral part of the culture of a school at all levels – among staff, partnerships with parents and the community, and within classrooms
	CELEBRATIONS - we expect to see. . .
	CONCERNS - we hope not to see . . .

	· Principal providing leadership and vision while engaging staff, parents, and students in dialogue about important decisions. 

· Principal facilitates discussion and dialogue among staff, providing support when staff have difficulties. 
· Informal and formal collaboration among teachers, sharing of ideas, knowledge of each other’s practice, discussion at the end of the day. 
Staff attend 
· to relationship building and people reframing and summarizing what they hear when people talk. 

· Staff disagree but also show respect and a willingness to work towards consensus. 

· Many choices for children – helping to make decisions about the school, daily choices in the classroom – activities on which to work, books to read, the making of rules by students. 
· Students study controversial social and political issues, take action to make an impact, seek to promote social justice – all as an integral part of the learning process. 
· Staff work with students and parents to engage in political action to promote positive policies in education and push back against damaging policies.
· The school involves parents, university educators, and others in its dynamics of growth and change. 

	· Principal making major decisions and imposing these on staff with no real dialogue or involvement.
· Efforts at change are made by autocratic decree. Principal often seems stressed or angry. 
· Children with no or few choices, teacher direction, no opportunity to make decisions or have input into class activities.

· School and class rules are lists of what not to do which children had no part of making.

· Much tension exists among staff, little dialogue. 

· Principal either resists innovation by teachers or seeks to control such efforts.

·  Principal takes personnel action against a teacher who participated in a rally against standardized testing. 

· Staff are told they cannot communicate with parents about inclusive education or standardized tests.
·  Outside involvement is resisted and limited. The school puts forth an image that it is perfect. 

· Parents must make an appointment a week in advance to visit their child’s classroom. 


	Strategies for change  (What I can do)
	People involved
	Timeline
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2. Including all. For a democracy to function, by definition, all children must be there. For students to learn well, to be prepared to function in a diverse society, they must be exposed to people with diverse characteristics. Thus, we seek schools in which All children learn together across culture, ethnicity, language, ability, gender, & age, where separate pull-out programs and ability grouping in the classroom are used seldom if at all.
	CELEBRATIONS - we expect to see. . .
	CONCERNS - we hope not to see . . .

	· A range of children – gifted, second language learners, mild to severely disabled – in classes learning together. 
· Multi-age learning is used frequently – multi-age classes, linking of classes of older and younger students in learning projects, involvement of older people in the community. 
· Teachers and support staff work to teach so that all children are challenged at their own level of ability, that students with different first language are given support in dual language learning.
· 
· School staff is composed of people of different ethnic groups, socio-economic status, and disability. 
· The school reaches out to insure that all students in its catchment area are welcomed into the school. 
· The principal and teachers talk about the value of all sorts of diversity and their philosophy of inclusive schooling. 

· Students in the school talk about what they are learning from having kids with substantial differences in their classes. 
· Children develop friendships and relationships across their differences. 

	· Separate classes for special education, gifted, bilingual, at risk.

· Clustering of students by category across classes. 

· Ability grouping in classes.
· Special education, gifted, or bilingual separate classes in the school. 
· 12 year old students with mental retardation ‘included’ in a 2nd grade class due to their presumed mental abilities.
· Students with moderate to severe disabilities at a segregated special education school.

· Teachers complaining about kids with special needs in their classes, stating they should go to separate classes.
· Kids taunt, call kids with special needs ‘dummy’ or ‘retarded’.

· Students from different ethnic groups cluster together; kids with disabilities are pushed away by other students.


	Strategies for change  (What I can do)
	People involved
	Timeline
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3. 
 Authentic, multi-level teaching. For such schooling to work, instruction cannot be monolithic and traditional one size fits all. Rather, we expect students to function at a range of ability levels, each being supported and encouraged to move to their next level of competence, yet without ability grouping or segregation. In such schools teachers design instruction for diverse learners that engages them in active learning in meaningful, real-world activities at multiple levels of ability, providing scaffolds and adaptations as needed.
	CELEBRATIONS - we expect to see. . .
	CONCERNS - we hope not to see . . .

	· The experiences and interests of children are used to direct and expand learning activities. The state curriculum and standardized tests are considered on source of focus for learning goals and activities.
· Students involved in projects, collaborative learning activities. 
· Evidence of multiple modalities – words, art, music.

· Children are involved in real, meaningful work – writing letters to real people, stories of their experiences, reflections on a book they have read, studying social problems in the community. 

· Learning activities allow a place for children to be challenged at multiple levels while they work together.

· Teams of teachers work together across disciplines – literacy, science, social studies, art – to link learning around key themes. 
· Student produced work is everywhere – on the walls, strung from the ceiling, in the hall. Few commercial materials are evident.

· A quiet hum with periodic rush of excitement pervades the classroom. Kids move around as they need and may be working on tables, under desks, on the floor, in the hall.
· Visitors are expected and welcome. Students easily talk with visitors explaining what they are doing. 
· Student sit at tables with small groups or desks are clustered together with students facing one another. 

· Teacher walks all over the room helping students, may be hard to find when you come in the room.

	· Standardized tests become the thrust of the curriculum with little to no room for individual student interests.

· Teachers instructing mostly through lecture, textbook or basal, and audio-visuals. 
· Learning activities are targeted at one level. Children who do not fit are excluded, bored, or cannot keep up. 
· Student desks in rows facing forward. They are expected to stay seated and must ask permission to stand or move around. 

· Student work mostly involves completing worksheets of isolated skills and facts. 
· Walls rather bare except for rules and teacher or commercially made materials.
· Children’s work displayed is all the same – multiple drawings of a tree and a house, worksheets, etc.
· Each subject is rigidly separated and there is little connection between subjects. 
· Most talk involves teacher to student and student to teacher interactions. Little student to student talk is allowed.

· The teacher is at the front of the class, spends a lot of time keeping kids in their seats and asking them to be quiet and work. 
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4. Building community. Effective schools that serve truly diverse students in authentic and democratic learning must work together to build a community and provide mutual support within the classroom and school. When students engage in behaviors that are challenging, staff understand that these are expressions of underlying needs of students and seek to help students find positive ways to meet their needs. Staff make commitments to caring for and supporting such students in their school. 
	CELEBRATIONS - we expect to see. . .
	CONCERNS - we hope not to see . . .

	· A philosophy of building community in the school and classrooms that pervades the building. 

· Welcoming, inviting atmosphere – bright posters work of students in the halls, pleasant interactions among staff.
· School staff work to build a caring community with each other. They work together in study groups, flexible teaming arrangements. Staff enjoy being with one another. 
· Instruction based on social interactions – cooperative learning, peer partners, group projects, sharing chairs, etc.
· Kids interacting with one another constantly in helping ways – reading as partners, hugging or talking if a child is emotionally upset. 

· A teacher and support staff facilitating a circle of friends for a child with many needs and challenges. 2/3 of the class volunteer to  help the student when invited.
· Teachers intentionally promote community, talk with children, build social structures– peer partners, cooperative learning, class meetings, circles of support.
· When children have behavioral, school staff struggle to understand what need the child has that is not being met and to provide more positive alternatives for meeting that need.
· Conflict resolution programs help students learn how to solve difficulties. 
· Teachers works against labeling and use of Ritalin and other medications seeking alternative supports. 
· 

	· Major emphasis placed on following the ‘rules’ for staff, students, parents. 

· An adversarial relationship exists between staff and administration; cliques among staff abound. 
· The school and teachers use elaborate systems of rewards and punishments – stickers, gold stars, demerits. 
· Many students in the school identified with behavioral problems being sent to the office, not allowed to go on recess or lunch break.
· A ‘zero tolerance’ policy and frequently suspends children for minor infractions.

· Staff angry and afraid of students. The principal and teachers are heard frequently yelling at students. 
· When children have problems they are quickly labeled as ADD, Oppositional Defiant Disorder, or some other psychiatric label that identifies the problem as one within the child and reduces efforts to help a child have needs met.
· 10% of more children in the school take Ritalin or some similar drug. Parents are pressured to put their children on such medications. 
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5. Supporting learning. Support in learning is needed by teachers and children alike. Schools use specialized school and community resources (special education, title I, gifted education) to strengthen the general education classroom. Support personnel collaborate with the general education instructor to include children with special needs in classroom activities and to design effective instruction for all students. They avoid ability grouping or teaching children at the back or side of the room. All struggle to provide proactive supports to meet needs of students with behavioral challenges.

	CELEBRATIONS - we expect to see. . .
	CONCERNS - we hope not to see . . .

	· Support staff – special education, at risk, bilingual, gifted, speech therapy, social work, counselors, psychologists –function as a flexible, collegial building team to provide in-class help to teachers and students.
· Support staff work with teachers in the class to provide assistance in designing authentic, multi-level instruction for children with diverse abilities and needs, helping teachers build community and provide social and emotional learning opportunities, and providing consultation and technical assistance. 
· 
· Staff engage in formal and informal collaborative consultation to discuss students who are having difficulties and challenges and provide support and assistance to teachers. 
· The building team helps to develop community and provide positive behavioral supports in collaboration with teachers. 


	· Students are sent to special classes – special education, bilingual, gifted – for special help.
· School support staff pull children out of class or to the back of the class working individually. 

· Support staff work only with students on the ‘caseload’ rather than helping to enhance learning of all students in the class. 
· Support staff work in parallel maintaining professional turf and resisting teamwork. 
· Aides for students with special needs sit with them in the back of the room and work on a parallel curriculum.

· Either the school has no support for teachers in dealing with students having behavioral problems or specialists see their role primarily as referring a child to a separate program for emotional disturbance. 




	Strategies for change  (What I can do)
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6. Partnering. Finally, educators cannot and should not seek to build such a school alone. In a Whole School, educators build genuine collaboration within the school and with families and the community; engage the school in strengthening the community; and provide guidance to engage students, parents, teachers, and others in decision-making  and direction of learning & school activities.


	CELEBRATIONS - we expect to see. . .
	CONCERNS - we hope not to see . . .

	· Parents and community members in the school and classrooms frequently, working in classrooms in meaningful teaching activities. 
· Teachers have close relationships with many parents. 
· Parents and community members are part of the school improvement team and other working groups and are involved in making major decisions regarding governance of the school. 
· School staff reach out and connect to community resources. They know people in the community. 
· Much student learning goes on in projects in the local neighborhood and community. This goes far beyond the traditional field trip where students are engaged in real activities as a centerpiece of their learning. Students study local social issues and develop strategies for their solution. 

· The school involves children and staff, as part of their learning, in contributing to efforts to strengthen the community. 
· Many community individuals and organizations are involved in instructional and after school programs in the school – artists, musicians, violence prevention, mental health, Big Brothers – Big Sisters. 

· The school acts as a community center, is open most evenings filled with activities for children and parents. 
· The school partners with other schools and external partners to learn and grow. 
· The school collaborates with other agencies to provide a full range of services, including wrap-around services for families with great challenges.

	· Parents and community members feel unwelcome in the school. 

· The school is usually locked and closes it’s doors at 4:00 PM on most days. 

· Parents must fight to have their students with special needs considered for general education classes. 

· School staff have an us / them attitude about parents and the community. 

· Few school staff know the community at all – they live elsewhere and drive in and out daily. 
· Efforts to reach out to parents are due mostly to pressures from the bureaucracy and involve trying to give parents ‘rewards’ for coming to a meeting. 
· Parents receive much negative feedback from the school about their children. The teachers don’t seem to care.
· Few outside organizations are involved in the school. Those that are come in for one day, short term ‘events’ that do not affect the ongoing life of the school. 

· Students do not learn in the community. School rules prevent teachers from taking children into the neighborhood for learning. 

· The school attempts to get resources from community agencies but does not engage in any real partnerships so as to protect its ‘turf’. 
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