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Chapter 1 Teaching 4 ALL. This chapter will provide an introduction to the challenge of teaching students with substantive ability differences in schools together, summarize and critique approaches taken to date (separate classes, part-time pull-out services, adapting curriculum, ability grouping, and multi-level or differentiated instruction).  We further  review three models of accountability in education and present a framework for building a school culture and classroom practices that lead to high individual learning for all students and valued social outcomes of citizenship and community. Towards this end we describe the outcomes of schooling and an approach that builds on the strengths of standards-based reform but avoids its serious pitfalls – what we call personal best learning. We then describe the Six Principles of Whole Schooling that provide a conceptual and practical foundation for effective school for children of great diversity to learn together well. We then move to classroom practice. 

Chapter 2 Classroom Design and Technology. The organization and materials in any classroom greatly influence learning of students, allowing for response to learning styles and materials at individual learning levels. Technology can be used for all students, including those considered highly gifted to students with severe and multiple disabilities, to assist in the learning process. This first chapter regarding teaching practice discusses principles and practices for effective classroom design and use of technology. 

Chapter 3  Including all in a Community of Learners. Teachers who effectively teach diverse groups of students have developed multiple strategies for empowering students in their classrooms. In this chapter, we discuss the tensions involved in building a culture of democracy in a school and classroom, illustrating in detail exemplary practices of teachers, exploring tensions and contradictions, and drawing lessons from these examinations for practice. 

Chapter 4  Relationship-based Positive Behavioral Support.  In all schools and classrooms, children have many diverse social and emotional needs. Many social and family dynamics create challenges for children. A school that seeks to create an inclusive learning community must have intentional, explicit, and systematic strategies for understanding the needs of children, building caring relationships, creating a sense of belonging and community in the classroom, and addressing the underlying needs that mild to serious behavioral challenges represent. In this chapter, we explore effective strategies employed by master teachers. difficulties A small number of students, typically estimated to be less than 5% of the student population, have very serious difficulties. In traditional, ineffective schools practices often exacerbate the problems these children have for themselves and others. This chapter will describe concrete approaches and strategies that can help to positively support positive outcomes and a supportive community with the most challenging children. 

Chapter 5  Collaboration to Support Learning. Support in learning is needed by teachers and children alike. Schools use specialized school and community resources (e.g., staff funded by special education, Title I, gifted education, bilingual education) to strengthen the general education classroom. Support personnel collaborate with the general education instructors to include students with special needs in classroom activities and to design effective instruction for all students. They avoid grouping by ability or teaching children at the back or side of the room. All struggle to provide proactive supports to meet needs of students with behavioral challenges. This chapter will describe approaches by which support staff may organize their activities to provide support for diverse students in the classroom. We will describe and contrast a range of approaches, critique their effectiveness for producing positive academic and social outcomes., and provide guidelines for practice.

Chapter 6 Authentic, Multi-level Instruction: Principles and practices  Curiously, in the literature on teaching, there is little explicit focus on the wide ranges of ability found in any classroom, particularly as classrooms grow more diverse. For example, in recent years, whenever we have been with teachers, we have asked them to estimate the range of reading abilities in their classes – we have never had an estimate of less than a three grade level range, with five or more being quite frequent. The literature rarely acknowledges such variation, let alone suggests means for accommodating it. Building schools and classrooms systematically committed to educating students of dramatically diverse abilities together requires a new way of thinking – planning instruction using strategies of universal design, differentiated instruction, and multi-level learning opportunities. 

Chapter 7 Authentic, Multi-level Instruction: Applications in school subjects
In this chapter we explore the practices of teachers who provided exemplary instruction of children at multiple abilities and describe guidelines for multi-level teaching based on these observations and a working group of master teachers. In this chapter we also provide concrete examples and guidelines for implementing authentic multilevel instruction in the typical subject areas of literacy, social studies, math, science, physical education, art and music. 

Chapter 8  Authentic, Meaningful Assessment: Knowing what children are learning and how. With the passage of NCLB the issue of assessment has been placed in the forefront of attention of educators and the general public. While using the approach described in this book will, in fact, bring about higher scores on these tests, such tests are not particularly useful in understanding what individual children know, how they learn, and how teachers can best help them learn. This chapter describes strategies for assessment, evaluation, and grading that support highly diverse students learning well together. 

Chapter 9: Beyond the Classroom – Parents, Community, Extra-curricular Learning. Partnerships with parents are critically important. In this chapter we describe practices used by master teachers in interacting with parents of diverse children, ranging from those who are highly gifted to children with severe and multiple disabilities. We will discuss these practices in the context of accepted parental partnership strategies drawn from the literature and provide guidelines for practice.  Additionally, some of the schools in our study had formal partnerships with local businesses and community organizations.  These examples will be examined both for their potential and for possible pitfalls, and for ways in which individual teachers and school administrators can build productive partnerships to benefit students, staff, and families.

Chapter 10: An Agenda For School Improvement. If schools are to be effective in educating students with ability differences together, they must work to build a culture and utilize practices described in chapters 2 – 8. Beginning in 1997, numerous schools have used the framework of the Six Principles of Whole Schooling to work towards this end. Numerous tools for school improvement based on these practices have been developed. In this chapter, we describe a process and strategies by which staff in schools may work together as learning communities to improve their practices. We will further discuss the Whole Schooling Consortium as a resource for schools in this process. 

